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Minneapoliiggblic Schools,

o Basic Skill Centers ' .
1973-74 o
i J/ v ’ H - ’
R “ \oe  Summary , | :

. ; ’ ' N ke Page

Two Basig Skill Centers, one on the near North Slde,_ )
the other on the South Side, were set up-in 1968 to help -«
inner city students improve their reading skills, The
Centers were supported-.mainly by the Minnéapolis Public 6 )
Schools although ESEA Title I funds provided teacher aides, ‘
This report covers the sixth Yyear's operation of the proaect.
Substantial changes in the Centers' operatlons.are described.

o ¢
The goals of the proaect since late' 1970 have been the

‘achievement of functional literacy by disabled readers and non- 8

readers from grades 4 through 9 in Target Areasschools Yand the
development of an instructional program to make it possible.

. 5
The é:wly developed Basic Skill Centers Reading Program
provided all curricular materials. A multi-media approach. 8
was used which included teaching machines as well as individ-
ual inetruction in related claSsropms. \ \

Ind1v1dua112ed instructlon was_ provided -for 595 Title I 10-14
students from grades k-9 from 22 publlc gchools.

The students, who came from Title I Target ‘Area schools,
made grade equivalent gains well above what would have been
expected for average children working at the rdading levels
of the Gates-MacGinitie Comprehension tests which were the 16
measuring instruments. From- 81% to 90% of the students made
grade equivalent ga:ms greater than expected for the pre- J

rosttest span of six to seven months. . .
'Recomméndations are gl#en. : . : 22
. N - v’
- - 4
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About this report. CRE o. e o~ @ . ‘ ¥
. . ‘ ’ v
) ‘A1lY evaluation reports prepared by the Research
and Evaluation Department of the Minneapolis Public b t&
Schools follow the procedures apd format described . .

in Preparing Evaluation Reportsy A Guide for Authors,
U. S;.Department,of Health, Education and Welfare.,
P4

. ?

Readers who are familiar ‘'with these Evaluation ;
Reports' may wish to skip the sections describing the . :
City of Minneapolis and the Minneapolis Public -Schools i »}
" pince. these descriptions are standard for all reports.
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‘are professionals, technicians, managers, on

. The City of Minneapolis g

¢
The program déscribed "in this report was conducted in the: ‘Minneapolis

Public Schools. Minneapolic is a city of 434,400 people located on the
M1381seipp1 River in the southeastern part of Minneeota.~ With its some~

Th*}what smq;ler twin<Zity. St. Paul, it is the center of a' seven-county
1

metropclitan area ‘of over 1 ,874,000, the largest population center betweeh
Chicago-and the Pacific Coast.
Upﬁer Midwest region of the country. ' ¢

. The city, end its surrounding area, long has been’ noted for the high

As such it setves as the Hub for the entire:

4

quality of its lebor force. The-unemploymeng«rnte in Minneapolis is lower

- ‘than in other major cities, possibly due to the’ variety and density of

1ndustry in the city as well as to the high level capability;nﬁ ite work
The Twin City metropolitan area unemployment rate in June of 1974
%.2% national rate for the same month. . As the

force.

was L4, 0b, cqmpared with a
economit center of a proep rous region rich in such natural resources as

_ forests, minerals, water power and productive egricﬁltural land, Hinneapolie

erce and workers from throughout the Upper Midweet region. Many
residents aré drawn from “the neighboring states of Iowa, Wisconsin, Nebraska

and the Dakotas as well ag from thé farming areas and the Iron Range region

attracts co

of outstate Minnecdta. - N : o ' 7
.More Minneapolitans (32%) work in clerical end sales jobs than in any
other occuiation, reflecting the city's position as a major wholesale-retail
center and a center for banking, finance and insurance. Almost as many (26%)
, and 23% of the vork force.
One out of five

are employed as craftemen, foremen and operatiy,
offieials.
workers ic employe& in -laboring and service occupations.

city government is the council-domifiated type. Its mayor,

"Minneapolis ¢
elected for & two. year term, has limited povers.
operantes by committee and engages in administrative as well as legislative
action. v

Minneapolis is not & crowded city. While increasing industrial development
has occupied more and more land, the city' e population has declined steadily
from a peak of 522,000 in 1950. The city limits haye not been changed gsince
1927. Most homes are sturdy, single family-dwellings bujlt to withstand M

severe winters.
In 1970Q 4L8% of the-housing units in Minneapolis were owner-oc upied.

Row homes are practicaliy’ngn-exiegunt even in low ink@me ™

arent.

PS8

Ito elected city council \ j

&
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had* more than doubled (6.4%) in the 1nterVening\10 years. Abput 70% of
«’the_non-whifcs are black. Most of the remaining ponswhite population iéf

’/;;ob;ems of blight . and decay. But“the signs of trouble are ev1dent to one

‘live in just one-tenth of the city's area. While Minneapolis contains 11%'

, incosies in the city and the highest concentrations of dilapidated houging.

1

Moot Mimneapolitans are native born’ Americans, ' but about 35,000 (7%)
are foreign born. Swedes, Norweglans, Germans. 'and Canadians comprise }
most of the foreign born population. . o
Relatively few non-white citizens live in Minneapolis although their BN
numbers are’ increasing. L,In 1960 only. three percent of the population was |

non-white. The 1970 census figures indicate that_ the non-white population gfwi;

American Indian. mainly Chippewa and‘Sioux. : Only a small number of resi--

dcpts from Spanish-surnamed or Oriental origine live in the ciﬂ& In 1970

non-white residents made up 6.4% of the city's population but accounted for

15% of the children in the city's elemeptary schools. .. S -
Minneapoliﬁ has not reached the sbage of many other large cities in -

terms ‘of the level of social problems. It has been relgtively untouched

by racial disorders or by student unrect. Crime rates are;ﬁeloq national .

{ ¢

averages. . . _ W
‘One's first 1mpression is that Minneapolis doesn't really have gerions

who looks beyond the ;nrks and lakes and tree-~lined streets. ‘As dith many

other largertpities. the problems are focused in the core city and are rclatcd '\.

to increasing concentrations there of the poor, many of them non—whites. and u

of tﬁc_elderly. For example, pine out of 10 black Americans in’ Hinneapolis.

of the qtatg'sfpophlatioaé it, supports 28% bf the state's@AFDC families.

There hac been e steady migration to the city by American Indians from
the reservations and by poor whites from the zmall towns and rursal areas of ‘
Minnesota. They'come to the "promiced land“ f Minneapolis looking for a
job and a bettﬁr way of life. . Some make 1t- many do not. The Americah Indian
population is generally confined to the same @mall geographic ‘areas in which
black Americans live. These same areas of the city have the lowest median

welfare cases, and juvenile delinquency. 4 {

The elderly also arc concentrated”in the central city. In 1970, 15%
of the city's popu]ation was over age 65. The elderly, like the 18'tps 24 year
old yobng adults, live near the central city because of the a&aiiability of
less expensive housing in multiple~unit dwellingso. Younger Families have
continued to migrate toward the outer edges of the city and to the surrounding

suburban areas,

) - | ) o | f)
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"710-12) two juhior-eqeior high schools, and five cpecial schools. " Nearly

and‘ﬁrofeseiOnal adviser.

The Minneapolis Schools { )

;. About 65, 456 children go to school in Minneapolis. Most of them, about
57 715, (ttend one of the clty s 98 public schools; 7 741 attend parochial

" or private echools. .’ : /

. TQP Minneapolis Public‘SchOole;‘headed7By Dr. John B, Davis, Jr., who,‘
tecame superintendent in 1967, coneicts of 67 elementary schools (kindergarten-
6th grade), 15 junior high schools (gradés 7-9), nine high schools (grades  +

%.500 certificated personnel are employed.

Control of the publlc school system ultimately rests with a seven-member
board which leviee its own taxes and Bells its own bonde. These non-salaried
officials are elected by popular votes for staggered sixhyear terms. The
superintendent is selected by the board and serves as its executive offieer‘

Almost 4O cents of each local property tax dollar goes to support a
school system whoce annual operating general fund budget in 1974-75 is
478,008,036 up from $75,493,430 in 1973-74. Minneapolis received federal , .
funds totaling 1l.4 million dollars in I973-74 from many different federal aid
programs. THS Elementary and ‘Secondary Edeeabion Act provided'about 5el ’
mlllion dollars, of whlch 3,9 million dollars were from Title I funds. The
ad justed maintenance cost per pupil unit’in the oystem was ‘§1 ,038 in 1972-73

‘while the range of pergpupil unit costa in the state for d15tr1cte maintainlng

elementary and secondary céhools was from 9548 to $1,316.
j_ One of the superintendént's goals has ‘been to achieve’ greater communication
aﬁong the system's schools through decentralization. Initially, two ;%yramide“
or groups of geographically related schools were formed. Firet to be formed.
in 1967, wac the North Pyramid, consisting of North High School and the’ elementary
and gunior high ochools which feed intg it. In 1969 the South—Central Pyromid
wag formed around South and Central High Schole. Ench pyremid had an area
accictant superintendent ac well as edvisory groups of princlpals. teachers,
and parents. The goals of the pyremid structure were to effect greater
communication smong schools and between schools andvthe communily, to develop
collaborative and. cooperative programs, and to share pnrticﬁlar facilities
and rompetenciea of teachers. .

In the sdwmer of 1973 decentrulizntlon was carried one step further when
the ‘entire school district, with the excoptlon of five echools involved in an

experimental program called Southeast Alternat1ve5, was divided into three areas,
’ s

co

10 |
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Elch of thooe areas -- East, West aad North -- is headod by a supprintendent
' who has nutonomouo decision-making power within the guidelinoo of ochool
. &h district policioo and ﬁhilooophieo..

. Based on sight counts on October 16, 1973 the percentage of black Amerlcan
pupils for tho Pchool district was 11.7%. Nine yeare before. the percentage
was 5,4%, Amorican Indian chtldron currently comprise 4,% of the ‘school . '
population, more than double the proportion-ot nine years ago. The proportion
of ninority childron in the various elementary ochools generally reflects the
prevailing housing pattern found in each school area. Although séale non-white
pﬁ§115 are enrolled in every elementary school, non-white pupils are concentrated’
in two relatively amall areas of the city. Of the 67 elemwentary schools, 12
have more than 30% non-white enrollment and seven of thece have over 50%. There
lro no al%-bluok nor all-white schools. Eighteen e}ementary.echoo}s have ;\w

‘non-white-enrollments of less than 5%. = e

The Minnoapolia School Board has approved a desegregation plsn involving

. The proportion of achool age children in AFDC homes. has mo
" from approximutoly 12% in 1962 to 28% in 1972,
TR While the modian pupil turnover rate for al%itho city schools in 1971-72
was about 24.5%, this figure vnried didely according to location (turnover rate
is the porcontago of students that comes new to the school or leaves the oqgool
at come time during the sohool year, using the September enrollment as a base
figure) Targot Avea schoole generally oxper;ence a much ‘higher turnover,
‘rate; in faot only foity of the Target Area fchools had turnover rates’less than
the ¢ity median. Compared with the ¢ity, the med%un for the Target Area schools
‘ was 36.1%, : _ :
| The. Target Area '
The T@rgot Area ia a portion of the core city of Minneapolis where the '
cchools. are elmgible to receive benefits from progrome funded under Title I
of the.Elementary and Secondary Education Act (BSEA). A school ic eligible to
o7 receive Title I aid .if the percentage of femilies reciding in that school's
district which receives AFDC payments (in excess of $2,000 a year) -~ or hasc an’
arnnual incomo under $2, yO00 -~ exceeds the eltywxde percentage for ‘fomidies in
those categor 8. . o - , . .j
In 1972-73, nearly 26,871 children attended the 25 eleémentary schools,
. five junior highs, three senior highs and seven parochial schools that were ] ’t
///,ligiblo to receive thlc aid. One~third of thege gtudents werc {rom m1nority
groups and ono-third were defined by t{e State Department of Education ag

*. . A O j :

o)




“educationaily disadvantaged, i.e. one or more gradé levels behind in basic
ekills‘such as reading and nrithdetic: Federal progreme are concentrated
on the educajjonally dieadvantaged gr&up. ® )

Accordid& to 1976~tensus data, over 170,000 persons reeided in the Target
Area, Of that groupy 11 percent were black and 3% percent were Indian, more
‘than double the citywide percentage of minority grqpp members,, Over half
of the Target-Area residents over 25 yearc old had o} t completed high echool,
conparéﬁ togthe 35 percent of the non-Target Aren uidenﬁg who did not have
high school diplomas. One out of five Target Are reeidenta over the pge of ‘
" 25 had gone to college, and nine percent had céﬁbleted four or nqre years.

One out of four of the non-Turgeb Area reeide a had gonc tc college, and°
15 percent had completed four or more yq!gg- ol ]

The income for an avernge Targot Area femily wac $9,113 in 1970, about
$2,000 leae than - thqﬁgltywide average, The homes they lived in hnd af
average value of $10,385, ‘over 40 percent leos than the average valuc of a X
single: funily residence in Minneapolic. One out of°fivd Target Atea children
between thc ages of 6 and 177was a member of a fomily that was below the
ppyerty” level, while only 6 percent of the non-Target Arca children had uuch

a famlly Btntue.

< ’
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v?';pb - l‘k ‘F“;°v Thefﬂ/nneapolis Public Schools' Basic Skill Centers (BSC) have bpen A

’operatlng slnce the summer of 1968 "The BSG" program was developed to help e
, _ , 1nner CIty students 1mprove their read1ng/skills. It provides for those
i;;.zf ”'q.;v, larget Area studentslwhose readlné 1s most’retarded'~ 7 ‘ .f
L ': ' There are two Ba51c Skill Centers- one on the near North Slde, the v,,
;?fﬁ*‘ A B other on ‘the South Side. The Centers have been aupported 1argely with
S local funds although most of the, teach1ng aides have been paid with ESEA ° }
' ‘ﬁ Title I funds. Each year from 600 to 700 students, the maaorlty in grades'
~ four thrbugh s1x, have part1c1pated 1n the BSC program. . ) Ve

T o _~ One maqor aspect of the orlgmnal BSC operatlon was the extenslve use /
' - of Talklng Typewrlters. From- 1968 to l970 each-student spent 20 m1nutea .
~'a day u81ng these computer1zed teachlng machlnes and. 20 minutes in an ad- -

e Jacent qlassroom where he recelved add1tlonal 1nstruct10n from teachers
. B . .

and aldes. o , - . ,
In l970-7l the Centers' program ==’ hardware, software and students .
- served ~= was changed substantlally. A multimedla ‘room was developed 1n
wh1ch students worked wlth tabletop Talking Pages Language Hasters, tach1s~
etoscopes, overhead pro;ectors and, in some cases, with Dorsett teachlng
R ~mach1nes. 'Students spent. equal amounts of t1me 1n‘the multimedia room, on
the Talklng Typewr1ters ahd in the related classrooms, using two of these :

three facllatles each.day. New software for the Talklng Typewrlters and

. -
o other teaching mach1nes, and new support materlals for the® Centers class-
rooms were deyeloped by"personnel from the Minneapolis Publlc Schools.
Related materials for the home school classrooms, to be used on a,volunteer o
ba51s, also were prepared. From 1970 on, only the children who were most
'f severely retarded 1n readlng, as determined by the1r teachers and by ;ests,
part1c1pated in the program. Previously, intact classrooms from Thrget
Area schools had attended the Centers, - )
3 A brief overview of past findings. is 1ncluded here. A more detailed
‘ : h1story of the project and evaluatlonS'of prev1OUs years are avallable.1
- 1 . )
. : Clark, S, P. Basic Skill Centers Evaluation, September l9§97 June 1971. )
3 Minneapolis: Minneapolis Public Schools, 1971.
' Clark, S« H, Basic Skill Centers of Minneapolis, 1921-72. Minneapolis:
- Mlnneapolls Public Schools, December 1972, _ . .
ST Clark, S. H. .Basic Skill Centers of Mlnneapol1s14l972473. Minneapolis:
PSS Minneapolis Public Schools, January 1974,
Q ‘ . o . . ’ 6

.
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In 1968f§9 and 1969-70 Stanford Prlmary Ach1evement Tests were used

' 1,,to measure the growth in reading of the students who, attended the Centers

o

-4"“‘and of comparlson students from some of the same Target Area schools. ' The
' gains were not hlgh for e1ther group.. The results on the vocabulary sub-
test - were 51gnificantly (statlstlcally) hlgher for the comparlson students
~than for the Center students. S T SR P L
‘A.F In 1970-71 many changes in the program were made. 'New studeht selec-.-'f
tion procedures were initiated, changes in the 1nstructioﬁal program were
" ' begun, and, the Gates-MacG1n1tle tests were used. Pre-post test results were . :
’ obtained from 460 of the™701 students who rece1ved services from the Centers;, -
Substantlal gains were made on both reading comprehension and vocabulary
tests. Abont seven out of ten chlldren with complete test data made galns
df one year or more in the six month pne-post test span. e
In 1971-72 services were provlded for 675 students. Two-thirds of‘the
501 students with compleﬁe test data made galns equal to or greater than . )
expected for average chlldren in the grade levels at wh1ch they were worklng. 3
'Accordlng to questlonnalre responses, the Centers were viewed very favor- '
ably by parents, home school teachers, and the part1c1pat1ng students.
o In 1972—73 further ‘curricular changeEMwere made beg1nn1ng in January,
" with the availablllty of additional materials from the Baslc Sklll Centers

Reading Program. Thls program, which was belng developed under the direc-

tion of the Centers' d1rector. ‘was structured around visual patterns in
words, . Development and production of the BSC program‘contlnned through- .

out the year but not enough materials were available to provide the com- - J 3

plete course of instruction. ‘ . : ' v'
' Ind1V1dualized instruction was provided for 6ohqstudents in. grades h-9 %

from .23 schools. Seventy percent of the 284 students with complete test

data made grade equ1valent gains on Gates-MacGlnltle Comprehen51on tests

over those expected for the pre-post test span of six months. Two thirds

of the pupils made such gains on the Stanford word Study Skills tests.‘

) Ea¢h year complete test data was lacklng for about a third of the

pup1ls.‘.Many students in thls group were on. roll for less than six

weeks which had been set as the minimum pre- to posttest time span. Otherb f"

students moved out of the dlstrict or transferred to other schools with-
out not1ce. Efforts were made however, td/test each Chlld at the time
.'of entrance in and exlt from the program. L v ‘J
: R 7
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ObJectlves | o T ; S )
L .
- Since late 1970 the general goals of this program have been.

“-1. To .teach the most severely d1sab1ed readers and non-readers of
grades 4 thiough 9 by the analytical-logical mode, thatathey
;mlght dchieve functlonal 11teracy 1n,two years or 1ess. .

- 2;L To design and ‘develop an 1nstruct10nal program whlch, upon com-~
g -,pletlon, wouId,make posslble the achlavemen% of the f1rst .goal.

A measura\le obgectlve for thls year wag, to ralse the readlng ach1eve-'

_ment of the pupils as measured by standardlzed tests. ‘A galn of one and

,one—half'mmnths or more in grade equivalents for each’ month of attendance .

at the Centers by at least 50% of the gtudents would be consldered as at~
talnment of that objective. : : .
Proqect Operatlons

L ]

The North and South Ba51c Sk111 Centers cont1nued to serve the most
dlsabled readers from: the. part1c1pat1ng schools, grades- four ‘through nine \\ .

~ in this sixth year of the proaect's operatlon. Although the locatlons of

the Centers remained the same through those ‘years, changes occurred in the-

_physlcal organlzatlon of the Centers due 1n large‘part to currlcular changes..

Both ﬁenters had a classroom, a mu1t1-med1a room, and a laboratory.
Each Center had 15 statlons w1th TV-11ke three—button-rssponse teaching

" machines used for the Basic Skill Centers ‘Reading Program., Other teaching

devices used in each lab included three Talking Typeuriters and several
Language Masters also used for the Basic Skill Centers Reading Program,

developed by the present BSC staff, Attractively arranged free-reading
corners offered a wide variety of paper-back books for those intekested

1n browslng. All other reading mater1a1s were eliminated and only Bas1c

Skill Centers Reading Program mater1a1s were uséd in 1nstruct10n of the

o

pupils at the Centers and the home schools. v R

¥

2 ' - -
The analytical-logical mode pertains to the cognitive learping style

. character1st1c of the left ‘hemisphere of the. ‘brain, For further descrip-

tion of the Basic Skill Centers Readlng Program write: Mrs.vMary Ce
Kasbohm, Administrator, Basic Skill Centers of Minneapolis Public Schools,
2500 Park Avenue South, Minneapolis, Minnesota 55404,

. 8
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. o od‘? Thirty pup11$ were scheduled ﬁor each 40 minute perlod The. studeﬁts.;
. A ts v
L ~ were busséd to and from their home-schools. Thg transfers ran 50" sm;bthly .

that the students were usually in the1r learning situations within two

m1nutes after .the arrlval of the pus. The students on roll were schéduled .

v ,'_v " to attend the Centers every school day. - Howevér, no pup11s attended the
S Centérs on Tnesday afternoon because of city-wide released time for pro—
%tf%:'J ”. : fess18h planning and growth. Also, two schools qropped oitt of the * °
- | . program for about a month because of scheduling d1ff1cult1es when the .
N 153 dayllght savings program .betame effective in m1d-January. ' .
| N ! : ‘ ' £ .
Yo o ’ Personnel o - 1Y

The staff, both professional and paraprofessnopal were Well quallfied

4,

to carry out their respect1ve dut1es. _ .
The two teachers at the South Center had worked in the pro;ect since
g<<1t began. All four ‘of theﬁ%eachers were remed1al reading speclalists. _
They had all part1c1pated in developing and- wr1t1ng the. Basic Skill Centers

Reading Program under the superv1slon of the project adm1n1strator.' Three

teachers on leave Joined the staff part-time as wr1ters for the new se- - -
quences. '
The daily adm1n1strat1ve and mechanical problems of the proJect were
handled by a teacher on speclal assignment who also demonstrated the use
., : .~ of newly: developed BSC supplementary materials to teachers in the students'
‘home schools. ’ o
The proaect administrator was als? a reading spec1a11st. She had

initiated and supgrvised the development of the Basic.Skill Centers Read-

ing Program which provided all 1nstructlonal materials used in 1973-7k4.
Twenty-eight teacher-gides worked with the students under supervision
, of the teachers in“the classrooms, multi-media rooms, and in the labs. |
- Many of the aides had been with the program since it began. They had all

S ; vﬂ.M;A received speclalexralnlng in their work and had attended inservice sess1ons

S,

whenever new materials or methods wére 1ntroduced. Some of their time
was also spent 1n labeling, packaging and other mechanics of materlals
production. . )

Additional personnel. were needed for the production of materials. A

three-quarter time artist was added to the staff. One aide worked full-

9
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time as a technlclan +in the productlon of cassettes and related fllm-StrlpS:

A full-tlme dupllcator opeﬁ&tor was hlred to run the off-set printer used
for reproduclng the many lessons and worksheets that were part of the pro-

Yy

A clerk-typlsﬁ at each of the Centers fulfilled tHe ueual clerlcql

. requlrements and asslsted in-the production of materials.

A conéﬁltant from the Unlversltyaof Minhesota assisted in the devel-
opment of the placement and dlagnostlc mastery testing sequence.
No supplemental services were recebVea from ‘persons other than the

staff llBted above during the period covered by this- report.

- , . Planningkand Trainingf

L4 .

The professional staff contlnued with ﬁﬁ; plannlng, development and
try-out of later stages of ?he Basic Sklll Centers- Readlnngrogram. Week—

~ 1y meetings were held with the admlnlstrator on Tuesday releaBed time, a

time scheduled 1n all Minneapolis schools for faculty growth and develop~

‘ment. s, -

One full day of inservice training was conducted .for the aides before
school began to train them in the exclusive use of the new program.
v Classroom teachers from the home\schools were each brought to the
Centers for a period to observe their pupils and become better acquainted

with the reading program being used.
&
P \

The Project Schools

Eighteen elementary and four junior high schodls sent children to
the Basic Skill Centers. Nine of the e%emeqtary and twa ofr the Junlor

‘high schools had been de81gnated as Target Area Schools since 1965 whon

Title I ESEA funds first became avallable.. The section on the Target Area,
page 4, gives a descrlptlon of "the nelghborhoods and backgrounds from which

a° RS

most of the students came.
The number of students sent to.the Centers by each of the partlcl-
pating schools is given in Table 1. The evaluation group consists of .

/
110

Iy ' ’ i .A . ’ .1. '{' L
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. ,. - /
) those students upon whom the evaluatlon was based Théy are included in
: 'ﬁhthe bectlon oq results. The students with 1ncomplete data were those who
A were lacklng pre- and/br posttest scores. . <;
'[?f_r.,fﬁgfg ) ,X A - e ﬂﬂiiile' 1 | o
N i Number of Students by Part:,clpatlné School . ;. o
. ‘ and. Group cot e -
q.%73-7‘+
— . Evaluation® Students with ‘Total
, School . Group K - Incomplete Data .. Number
o : N . o = -
' ' Bancroft b3 Y 13 V. - b7
. Bethume (12 b . 26
» - Bremer .  \ 1~ : 16 - 27
Calhoun .27 ' : . S ' 32 .
. } Clinton §. a ' i 14 ' 35
Corcoran ‘_:. 23, A S 16 o 9 -
Douglas . _ 22 - .5 P , 27
Harri'son .17 ‘ . 13 , 30
Hawthorne . _ ~ 2f . 5 Voo 29
;iﬁolland 15 -2 oot 17
‘. Irving . 30 kit 7 37
Lowell - 20 Yy 6 26
Lyndale - .. 26" - : 1k Lo
Madison . 1.2 3 0 = 15
Prescott -, b 1 { " 15 :
Putnam * 11 b 15
Webster 3 0 3
. . Willard .21 7 B ~28
~ —————liym ’ . e ———— e —— -
" " Franklih 6 . 6 | 12
Jordan ' 12 - 9 . 21
Olson - .2 , 11 32
o Phillips 2k ’" 18 Lo
Totals - loé 189 ¢ - 595
_ V¥
“(;

aOnly studénts,who had pre=- and posttest scores were included in the
evaluation group. v
\; ‘\7 »
‘ 11
o ,

1.25 ‘. ' u—/)
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Student Participants

~ - - . N . . b
. . . : - . l

Almost fwo?fhirds of ?he students who were enrolled, even briefly,
“at- the ‘Basie Sk111 Centers auring the 1973—74 school year were in grades
Thble 3,
' g1v3u ‘the distrlbutlon by~ grade level for those 1q the evéluatlon gronp |
and fbr those w1th 1ncomplete data.. -

Moct of the junior hlgh sfudents were- seventh graders.

v s

‘ Thble 2
" Distribution by -Grade Level -
. of BSC Partgcipants ' ‘
. L 1973-74 - , .o T
Grade Evaluation . Students with ‘ Total
¢ Grade __ Group Incomplete Data Number
3 . . ’0 . ‘ll' A, . 11 . 15
5 103 ha W5
>6 69 - 30 99
.7 ha ) 25 67
R 16 e 1k 30, .
[‘ . 9 ' . . 5 - ’ ’-}« 9 ’ o
Totals 7T R /5 595

The students were selected'fbr the program by a dual screening. First,
each partlclpating school was asked to identify 40 of its lowest reade;s 7
as possible BSC students. The Centers' teachers then gave each child The
Basic Skill Centers Placement Test, -a wrltten group examination. UBlng

the results of thesge tests, the 30 children from each school most in need

‘of the program provided by the Centers were selecteds In gome cages two

B

schools shared a period at a Center so the numbers - q%;@tudents ‘from those .

3chools were reduced, These examinations were ulso used to place the
children at the appropriate levels in the program. '

Nearly 60% of all the students who enrolled in the Centers were boys.
Of those who were:placed in the introductory or lower levels of the Bagic
Skill Centers Reading Program 26% had not abtended the Centerc bofore
1973~74,

However, 45% of those who placed at the intermediate or higher

e]




levels of the program had previous BSC experience. This was due, in part,'
to. the faot that those who had not completéd. the yj’gram the year before
_were encouragedtto return. e
The attendance rate, determmned by d1v1d1ng the average number of
days present by the average numberxoi days on roll was 82% for those with
complete teEt data and 3% for tHose with 1ncomplete data. These figures
may be compared with the attendance\rate of over 90% for Minneapolis schools

in general. .
thle 3, which gives the reasons why students in-different groups
left the “Centers, shows that 90% of the students with complete test data
left the Center either. because Bf. the end of the school Qear or because
they had completed the course. About half of those with incomplete data
left because ‘of pareht te her, or school request or because they moved
or transferred. Studente who transferred from one partmclpatlng school
to another udually remained in the program.
' The B Group students were those tested with level B of the Gates~-
MacGinltie Reading Comprehension Tesct'because their BSC placement test had
shown them to be in need of the introductory or lower levels of the pro-.
gram. The C Group students entered at a highqablevel and were tected with
the Gates C level. As may be seen from Table 3, a higher proportion of
the C Group than of the B Group left the program because they had finished
the course available at the Centers.

@

™N

Eech of the Centerc held an open house in the fall to which all of
the parentc and many community leaders and other intereoted persons were

Parent and Community Involvement

invited. The tumi-out for these events was good in terms of the usual
parent involvement in the PTA's of the participating schools.

20)




Table 3

Reasons Students Left the Centers B
oV , 19?3-7“

. N
L

EvdluationvGroup

-

' Students~1n . Students 1n .Students with All
: . B Group - € Group Incomplete Data  Students .
Reagson YV . N %7 N % N % N %

Mnd of School . ) ‘
Year 179 85, - 101 5? ~ . 50 26 330 56

Finiched Co e ' .
Before End
Session

Parent; Teacher
or Sechool
Request

Moved or
Tranafbrred

Asslgned to
Special Class

Discipline on

Bus 1 b o o 15 8 16 3 .

Poor Attendandée "0 0 0 0 8 b 8 1 8
Pretested Too o . NP
High » © o\ ©0 o© 1 b 1 W .
Not Available 6 °3 2 1 5 3 13 2 %
Total S 211 100% 195 100% 189 100%° 595 < 100% A

8Tndicates Gates-MacGinitie tect level

blesa than 1%

-
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. Dissemlnaxion and Communlcatlon . .
The newly developed Basic Sklll Centers Readlnngrqgram receaved -

attention on both the local and natlonal lévels. The School Bullé%ln,
T m?Mlnneapolls Publi¢ Schools, printed a fuzi page illustrated artlcle about
the program on April 19, 197k. A slide

“—

ow which included sample frames
of the program waa débeloped; Tt was presented several times in Minnea-
polis,to 1nterested groups. . An expanded version of that presentation wag
‘ _ precented by the director znd two teachers at the na ionpl meeting of ‘the
e ~ International Reading Assoclaxlon in New Orleans in Apr11 1974, where
mughelnteregf was Gﬁpressed in the program.
Communidation bétween thg‘Centers and the séhools contlnued to re~ -
. ceive emphasla.' At the beg1nning of the school year, charts showing the
entry level of each of thelr .students were sent to. all partlclpatlng home
school teachers and principals.' These chartsc were up-dated every. two -
weeks to provide information on” the progress of, the individual studentam
2:5 _ - In addition,. arrangements were made 50’ that bﬁe home,sqhool claaa- )
‘room teachers who cent pupils to BSC could’ accompagy thelr students to
observe not only the program but also theirstudentc' performance and
reactions. Each teacher made one vigit. }-' ¢ \
. 7 A large variety of followup materials developed at the Centérs was
distributed to the home schools to be uced for individual reinforcement
at the different levels at which the children were working at the BSC, ¥
As new cupplements were developed and delivered to the schools the Center
staff explaired th%ﬁr-use, .

Budpet
Title I funds of $136,248 were allocgted to the Bacic Skill Centors
(;Qz\i9?3-74. * The cost per pupil of Title I funds - was $229.. These funds
. were uced for salaries of teacher aides, primarily, and jpcervice sessions
for the studentc' home cchool teachers. . The Title I mon2§ covered 43% of
tho total cocts of the program. Local funds of $180,019 provided for the
rest gf the project which included deveclopment of the Bagic Skill Cent@‘s;g%7~
Reading Progra@u ’

~
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Student Measures .
1

”

The Comprehension segtion of the Gates-MacGinitie Reading Test was
used for pre- awd posttesting. Prlmary B (dealgned for ceqond grade)

was uéed for those who had placed at thée introductory levels in the ¥SC -
'program. Level C (deszgned for third grade) was used for those who had

placed at higher levels, "Thése were not the tests designated for tﬁe grade
levels in"which the children weré enrolled at.their home schools but they .

more nearly matched the actual reading levels of the atudents who, on city-

'.w1de testing, were Bhown to be one or more- years below grade 1 vel in

réading, Studentc whio scqred wzthmn two grade equivalents of the top (5.4)
of the B test were retested with the C level. They were often students
who hgd been placed at the lower levelc of the program for remedlation of

Bpec1f1c problems rather than for the entire introductory series.

According to the publisher of the Gates~HacGznitze‘

The Comprehension test measures theochlld's abilzty to
read and underctand whole sentences” and paragraphs; This - . -
ability includes many ckills not involved in the mere abil-
ity to recognize words. The child must grasp- the total
thought if he iz to answel- corzeetlyw, -

Although children entered and left the program at various times duying -

the year, efforts wera made” to ensure that they recelved both pre-~ and post-
tests, Students who left the program after less than s;x‘weeks of enroll=-

ment were not posttested.. '

¥.° © * Resulte . ]
. S ——— :

<

Regults are .given here for three dlfferent groups: the B group of
otudents who had pre~ and posttesting Wlth the Gates-MacGinitie B level
‘comprehension test, the C group who had similar testing with the C level
Gates, and 4 third group of students who scored so low on the glpretest A
that no grade equivalents were available from which' to calculate gain ccores.

The\gfudente in the B group (N=190) were almost all (97%) elementary
students. ‘A quarter of them had attended the BSC at some time previous
to their enrollmentiin 1973-74. This group exceeded not only the objec~

tiveg set by Title I but also the more difficult objective cef By the .

director of the project. Title I objectives in 1973=-74 were‘ﬁhat 25% -
of the ctudents achieve at leact 1.4 months for each month in the project

1
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anéﬂthut SO% gain at least one month for each month in the project. The

_B group “students were on roll fof 7 months 80 a gain of 1.4 for each month

- would equal about one year's growth. Thic objectlve was met or g rpassed

*

of O-t, The G.E. for,a raw score

'by 71% (Table l+) rather than 25% of the B group, whlle 81% gm.ned at least

ofie G.E. month for. -each month at the Centers. The dlrector's object:ve

was ‘also surpassed in that 69% of the B level students gained at least a
* month and'tt half for each month id the program.

The gains made by the C group (N—195) were even more substantiale The

C level studente were, on the average, a year older”than the B group. Only
61% of them were from el<éentary schools and 45% of thém had attended the

'Centére before the 1973~74 school year. A guln of 8 months in thelr aver=

age enrollment of 6 months would equal a gain of 1.4 months for eachi month

> in the program.‘ This ‘gain, or better, was chown by 86% of the C,group .
kwhile 92% gained at least a month for a month in the project. The directors'
‘objectlve was also more then met in that 82%°¢f the group made gains of

at leatt a month and a half for each month on roll (Table 5)e
Twenty-one utudentu 'scored so low on the B protest that no grade

equivalents were available. Theird?ean raw georerwas 1,33 w1th a range

f 5 1is l.2. However, on the posttest,

given after an average of 7 months on reil, their mean raw Score was 16.6

with a G,E., of -2.3. They had clearly made gainsAof at least one year.
Since 197374 was the first year in which all curricular materzals

were provided by the Baszc Sk111 Centers Reading Program a ‘comparicon was

made 'of gaing thic year with those in the two previous years (Table 6).
The rate of gain was calculated by dividing the median G.E. (géin by the
mean number of daya on, qoll converted to tenths of a Bchool year. Al-
though the gaino in 197i~7é and 1992-7% were good, 1973~7h4 gaing were

- outotanding. In cach of thoge three qggra about a third of the students

had incomplete teat data. The reasons for the lack of data and the reasons.

why the etudenta left the program were approx:mately the saﬁt each year.

s
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.- Grade .
‘Equivalent
Going
+3.0 or more
+2.5 to *2.9l
4240 ‘to +2.4
) +1.9
+1.8
' +lo7 :
A +1.6
4 ' ’ +1.5
e ‘ 4'1.“
- +l.3
+le.2
“4lel
+1,0
+e9.
Lot +.8
. 47
T e +06
) , +¢5
+olt
+e3
+e2
+.1"
No Gain
Total
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Median G.B. gain: 1.6 (calculated from ungrouped . o
data)

Mean time on roll: 129 days or .72 school year

81% of the students gained 7 or more months in
the average of 7 months on roll. )
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T ' : Grade Edquivalent Gains Distribution, ’
i Lo Gateg-MacGinitie; Cémprehension a
' Level C '
, 1,973.5'7‘+ o v
C AT S | . . n |
 Grade ¢ NS o
s [ ‘Equivalent s ) Ciim,
- ‘Gaing \ N % q ¢
' : : +3,0 or more 20 IS 1h
. +2¢5 to +2.9 2k, -12 26
- " 42,0 to +2.4 "29 15 41
R 8 4, Ls
: » . 1"'1.8 Y 8 l}- ‘*9
" +1.7 8 L . « 53
+1.6 b 2 55 °
+1le5 _D .2 57 .
S 11 6 63
X +1l.3 5 2 65
* : T 4le2 7 L 69
“ ’ , +1.1 12 6 . 75.
. t M +1.0 8 L" » 79
¥e9 1 5 3 83
+08 ‘ . 7 ‘+ 86
+o7 3 2 88‘ )
.o +eb .7 b4 92
+e5 L 2 gl
+olt 3 2 90
v +e3 1 a 96
~ +a2 3 2 h 98
+el 0 0 98
R No Gain oL 2 100
N . Total © 195 100%
. . ¥
3 %1ecs than 1% . ' , »
Median G.E. gain: 1.7 (calculated from ungrouped
, data) :
‘ -

‘Mean time on roll: 106 days or .59 school year

92% of the ctudento gained 6 or more months in

the average of 6 months on roll. . {
-:/ " . m
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. Table 6
" Comparison of Gains for Thfeé ‘Years
Gates—MacGlnltle Compréhension

. "; : . Mean No.of Tbnths of 5
- Gates , Days‘on =~ School Median  Rate of

Year . Testlevel N ' Roll  Year . G.E: Gain . Gain |
1971~72 B i 130.96 W73 1.0 1.38
1972-73 B 273 - a38.02 - WM 1.00° . L.30
. c 108 1281 0 .69 T . L.00 T 1S
'1973~7l+ B 190 L 129.26 ~‘.§""7'2 : 1.58 219

- @) ¢ 195 10647 .59 0 L.7h 2,95

S DlBCu881gn o S -

i

‘The Basic Sk111 Centers-proaect éontlnued to:achleve, éven surpass,
the objectives which were get for it by. Tltle"¥ and by its present -direttor
in terms of standardized tests. '

Gain 8cores on standard1zed tests are always difficult to interpret.
" This is especially” true when instructional level, rather than grade level,
‘testing ik used£( Instructmonal level testmng has been used at the Centers
because it was more approprlate for measuring the growth in achievement

a

of the students attendlng the Centers., Students were selected for the pro“
gram because they were one or more years below grade level in readlng at
their home schools.. R .

Two observations using these scores may be made. First, the gains
shown by the students this year are so large for the. amount of time spent
in the program that even if they were half as great they would still be
outstanding for students wio had been getting further béhindviﬁ:reading
each year. Seconﬁ, the comparison made of the 1973-7k4 gaifi8 with those
of the two previous years usihg the same tests and £ype»of data analysis
suggestfgpat'the implemenﬁation of the Basic 8kill Centers Beaéing,Progggg

~ has gréatly improved the effectiveness of an already effectife project.

1y




.,-f o Questlons arise, concernlng the use of the Gates—MacGln1t1e or any
i:' norm-referenced test for measuring the attainment of goals in a pr03ect

- such as the BSC-which has as an obJectlvev"functlonal literacy." If

egggific behav1oral ébjectives were made, crlterlon-referenced tests.,
o ,wdeveloped in terms of those obJectlves, and acceptable levels of perform—
o ) ance determlned, then mastery of the basic skllls of reading (functlonal

llteracy) rather than the time 5pent in learnlng them (grade equivalent - ' (-i

galns) would be assessed

. ' . .
. o .
. . -~
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. Recommendations» = K

.

The follow1ng recommendatlons are based on the assumption that federal
or pther funds will again be\Qva11ab1e to prov;de the parayrofeaalonals
needed for' implementation of this prograia - The ‘Basic Skill Centers proqect

‘differs from other reading proaects in the Minneapolls schmols ‘in that '
. it serves the most severely disabled readers in grades Ibur to nine in
- Title I schools with an 1nd1v1dua1ized program designed to enable them to -

return to reading classes 1n their home schoola upon eompl@tion of the

.program.

No attempt was made, in this evaluation, to compare the BSC'approgch
with other reading programs. Taking these facts into consideration, the
following recommendations are given: o

1. Continue the progrém,at the Basic Skill Centers since the year'a re- .'
sults showed it to be highly effective in meeting its objectives.

2.. Continue the use of the Basic Skill Centers Reading Program since gains
have been greater than in the earlier yeara of the prodeot before such
materials were added 50 the program. .

. 3. Continue<to prov1de feedback to and encourage close relationships with

the participating schools. This procedure facilitatea the uge of the
follow-up materials for reinforcing the children's newly learned skills.

4, Continue the same procedures used for selecting BSC students. The
- double screening giveé the participating scheols a voice in thé pro-
cess and allows the Centers' teachers to identify those students
who mlght most_dgnaflt from the_program.

3

5. Conduct a follow-up study of the 1973-7l4 Basic Skill Conter students
to see how they compare with their peers. Differentiation should be
made between those who completed the BSC program-as it existed in .
1973-7# and those who did not finish the course.

7v6. Define specific objectives for the BSC project in terms of functional

literacy and develop criter1on-referenced tests of those objectives
so that the progress of the students toward the achievement of those

\

a .

goals may be-more clearly assessed. _ v oo
‘ o 29 . - ]
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